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ABSTRACT 

This docuiiK*nt preaenta long-ranqe qoals for teacher 
education program* and charts representinq the Implementation of 
these qoals. The charts are divided into three sections; Lonq-Range 
Qoals (Sxamples) , Teacher Behavior (Sxamples) , and Preeervice Taskn 
(Examples) . (MJM) 
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A Strategy for Curriculum Development in 
Teacher Educat ion 



Each declaion made in the educational process, whether it involves the 
selection of Instructional activities, materials, time schedules, or 
evaluative procedures, ideally springs from a philosophy of education. 
Educational philosophUs are typically formulated by school systems, 
teachar- training inatitutlcna, and individual educators In terms of 
one or more long-range goals. Currently expressed uncertainties and 
disaatisf act Ions from both inside and outside the profession relate 
increasingly to the fact that these long-range goala have not been 
specifically defined by educators. The abaance of Instruct lonally 
operational objectives too often means that student behavior change 
^) ^» not governed by an educational philosophy but falls rather into 

the realm of teacher caprice or bacoMes a function of the publishers 
of acceaslbla matariala* 

The former altuation is llluatrated in a study by Williams (4), 
i4ilch reached the cone lua ion that Wheraaa there waa close agreement 
\J apong kindergarten teachara r%ggr4lng aoaia of the basic goala of adu* 

o 



\\ Wtlll«M and Dr. J«.'.s«ii an profassor* of currlculua and 

^ iMcructlOB, Th« Univarclcy of Tmws at Austin. 
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(1) teachers vho relate given diacipllnes to the demands of 
of life In contemporary society 

(2) teachers vho accept and encourage creative or divergent 
behavior 

(3) teachers vho communicate positively with pupils 

(4) teachers vho identify the strengths and veaknesses of 
the individual student and utilize this knowledge in 
their teaching 

(5) teachers %9ho understand and respect a child's cultural 
heritage 

(6) teachers ^A\o stimulate pupils to take an active part in 
the learning environment 

Reaching agreement on long-range goals is only a first essential 
step in the development of a teacher-training program. The general 
nature of these goal statements allows unlimited interpretation and 
provides no assurance that any given skill is represented in tUe pro- 
gram. In order to reflect more reliably the intended philosophy of 
the proposed program, an attempt must be made to define general goals 
operationally in terma of possible teacher behaviors. Finally, ihe 
teacher education department and the individual professor must translate 
these defined behaviors into possible instructional ta^ks for the teacher 
ln*training. The charts in Figure I represent a rudimentary effort to 
detail the above -described strategy for curriculum development. 

Figure I here 



V'illlan3--h 



deriams life In 
oontenporflr/ society 



a* '^h*=* ^e.-^rv^pr Is able 
to iientiry ani de- 
s.?r1he 3ifynifiMnt 
ron* ^ "iporary ever.ts 



ne«1 ^or he. nr ;iw;^re t lie r ^n- 

(Mrertr^i to por^i^'lp s^*ircP3 ""or 
lor.it.inty In^orunt^'on relatel ♦o 
ev'^nts an? coniitior;s o** local 
5i <»nif irnnre, the t«r>cher c:«»ndi- 
date will identify two signifi- 
cant «ven^s anri degrrihe in 
writin^ tt^e mann'^r in w^irh he 
wc'iH prf^sent tVem for ronsHera- 
lion bv a sel'^rted ,*roup of 
stadents» 



b. For selected content 
related to a [^i^en dis- 
cipline, the teacher is 
able to describe its 
significance to the 
society in which the 
child live St 



After particii)atin^T In Raided 
discussions rel^t^^d to incorpor- 
ating contemixrary isaues into the 
tt-9chin^ of established disci- 
plines, th^^ t -a Cher candidate vill, 
when presented with specific con- 
tent drawn from three different 
disciplines, d^^scribe in writing 
its sifjnlficance to thf» society 
in which st'jdent population se- 
lected by the candidate lives. 



EKLC 



The teacher utilizes 
events and conditions 
of contemporary society 
as sources of curricula r 
content and as Yehicles 
around which to design 
instruction for reaching 
objectives derived frow 
the varioua disciplines. 



After beinp presented with sev- 
eral exemplary lesson plans in 
which events and conditions of 
contenr.orary society were uti- 
lized as sources of curric^Jlar 
content and/or as foci around 
which to desiRn instruction, the 
teacher candidate will (1) se* 
lect a topic of contenporary sig- 
nificance and from it derive and 
list at least three Vry concepts 
appropriate for teaching in three 
academic areas, e«g«, social 
studies, math, science; (2) when 
given related objectives taken 
from one of the acadendc disci- 
plines, the teacher candidate 
will select ^nd utilize one or 
more topics from the contemporary 
world as foci for writing a lea* 
son plan that is likely to reach 
the desired objectives* 



h^hp vi or 



3 • 



b. 



?^re ronverr:er,+ rn-' ^^?c;e 



""h^* te^^cber is nhle to 
identify t*^,^ch^ng behav- 
iors tbat flre likely to 
fostp.r rpennesj: tu nev 
e>T'^^r' encer snc? th;it 
enr ournge inquiry, ex- 
plore ti or., prid involve - 
ment. 



b. 



hi ^'1 ^ by : 



^ ( t he 



.f-y r." lit i t' V\ * 11 
VI f V. rrf n l-r., >l:y :v-n Zr^'- 
fit r n J ^JP.n' r inr.ni'i /e ii 

of tho •vn^r.:e o'" tW- rrf.ntive 



Af^fr TPrti ciiv?t inr I n rMlced 
i'len^ i f ir^f ti oil of r''j'^v»^rf'cr.t 

date will, vben -^ivpn ^♦^''•rrnl 
n<»srt'i rtions s+.m ^ent be- 
havior, iden^i^y ty oso student 

anH tbo;^e that ar*^' diverrrnt, 
in ri;?ti:re. 

Aftf^r comrl^^tlnr an instn^r - 
t?pnal mo Milf called "?<^a(h- 
in^r *'or creativity'* an'^ ai**er 
partiri]jetinr in a series of 
guided analyses of video1;=.r^pd 
teaching', seq^iencet;^ tV-r- 
Ic'irher candidate will viev a 
videotfi'^od teachin^'^ seq'jpnre 
^iif^ i(?f»n^ify those t<^,'^ohinf. 
ftratef^i^s that ap^^ar to 
.stimulate creotivf? and 
divergent behavioi'. 



d. The tearher creates a 
teaching: environment in 
which creative and di- 
verpent behavior is 
f ostercd. 



d. Using input from tasks a, b, 
and c, the teacher candidate, 
in a ti#ice-r*=^peated micro- 
tearhini^ session, will 
(1^ plan and denonstrate the 
ability to establish a crea- 
tive teacMnr atmosphere; 
(?) from self -analyzed video 
playbacks of the mirro^eachlnp: 
session, describe in wrltinr, 
hov» creative behavior was 
stimulated by variables 
within the teaching, act* 
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Figure I - cont M 



Long 'Range Goals 
(Examples) 



Teacher Behaviors 
(Examples) 



Preservice Tasks 
(Examples) 



3. Teachers who communicate 
positively with pupils. 



The teacher is able to des- 
cribe reinfovcement as it 
relates to the modification 
of student behavior. 



a. The teacher candidate 
will satisfactorily 
complete an individ- 
ual instructional 
module on behavior 
modification. 



b. The teacher is able to pre- 
sent a rationale for empha- 
sizing positive conmunica- 
tion with students. 



b. The teacher candidate 
will read one or more 
of the following books 
or articles and will 
be able to present 
(orally or in written 
form) a rationale for 
emphasizing positive 
communication in the 
classroom (2, 3, 1). 



c. The teacher is able to iden- 
tify teacher behaviors which 
are likely to serve as re- 
inforcers for a specific 
student. 



c. After being provided 
with behavioral de- 
scriptions of several 
children and partici-* 
pating in guided group 
analysis of teacher 
behaviors design^^d to 
serve as reinforcers 
for each of the de- 
scribed children, the 
teacher candidate will 
write an analysis and 
evaluation of the 
teacher reinforcement 
behaviors utilized in 
a taped teaching 
sequence. 
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d. The teacher provides 
pupils with prompt, 
specific, and con* 
struct ive feedback. 



d. Given a series of video- 
taped teacher -pupil 
response sequences and 
an analysis guide, the 
teacher candidate will 

(1) orally analyse each 
sequence in terms of 
the oral response pat- 
terns of the teacher, 

(2) formulate appro- 
prLete written feedback 
for each of six varied 
work speciatns that are 
accoHpenied by producer 
descriptions. 
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Figure I - cont 'd 



Long*Range Goals 
(Examples) 



4. Teachers who Identify the 
strengths and weaknesses 
of the individual student 
and utilize this know* 
ledge in their teaching. 



Teacher Behaviors 
(Examples) 



a. The teacher uses a variety 
of formal and informal 
measures, including teacher 
observations, teacher-made 
instruments, and standard- 
ized tests to assess a 
child's present level of 
functioning in relation 
to specific instructional 
object ives« 



Preservice Tasks 
(Examples) 



a. After a presentation 
on criterion-referenced 
evaluation, the teacher 
candidate will select 
or construct an evalua* 
tion instrument that 
will assesn a child's 
present level of func- 
tioning in relation to 
specified curricular 
objectives. 



b« The teacher observes and 
assesses a child's behavior 
in relation to his response 
patterns and learning style. 



b. After viewing a self- 
selected number of in- 
structional videotapes 
on the observing and 
recording of student 
response patterns, the 
teacher candidate will 
observe an individual 
tutor ial sequence , 
analyze the student's 
response to specific 
instruct ional s t imul 1 , 
and prescribe folloW'-up 
instruction for the 
child viewed. 



c. The teacher formulates in- 
structional objectives ap- 
propriate for an individual 
student. 



c« After completing an 
instructional module 
on identifying en 
route or component 
skills, the teacher 
candidate will, when 
given an objective, 
determine at least 
two component skills 
that the student must 
be able to perform 
prior to reaching the 
desired objective* 



d. The teacher selects in- 
structional procedures 
and materials appropriate 
for individual students 
within a class. 




d. After hearing an audio- 
tape on learning modal- 
ities and aftar examin- 
ing phlloaophlea of 
varied raadimg materials, 
the teacher candidate, 
when given a single 
Inatructlonal objectlva 

ia. 



Long -Range Go«lfr 
(Examples) 



Teac'.ier Behaviors 
(Examples) 



Preservire Tasks 
(Examples) 



4. Teachers who identify the 
strengths and weaknesses 
of the individual student 
and utilize this know- 
ledge in their teach ing« 



a. The teacher uses a variety 
of formal and informal 
iLsasures, including teacher 
observat ions , teacher-made 
instruments, and standard- 
ized tests to assess a 
child's present level of 
functioning in relation 
to specific instructional 
objectives* 



a. After a presentation 
on criterion-referenced 
evaluation, the teacher 
candidate will select 
or construct an evalua- 
tion Instrument that 
will assess a child's 
present level of func* 
tionlng in relation to 
specified curricular 
object Ives • 



b« The teacher observes and 
assesses a child's behavior 
in relation to his response 
patterns and learning style. 



b. After viewing a self- 
selected number of in^ 
structional videotapes 
on the obser^'ing and 
recording of student 
response patterns, the 
teacher candidate will 
observe an individual 
tutorial sequence, 
analyze the student's 
response to specific 
instructional stimuli, 
and prescribe follow-up 
instruction for the 
child viewed. 



c. 



The teacher formulates in- 
structional objectives ap- 
propriate for an individual 
student. 



c« After completing an 
Instructional module 
on identifying en 
route or component 
skills, the teacher 
candidate will, when 
given an objective, 
determine at least 
two component skills 
that the student must 
be able to perform 
prior to reaching the 
desired objective. 



d. 



The tftacher selects in- 
structional procedures 
and materials appropriate 
for individual students 
within a class. 
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d« After hearing an audio- 
tape on learning modal- 
ities and after examin- 
ing philosophies of 
varied reading materials, 
the teacher candidate, 
when given a single 
instructional objective 
in reading and an edu- 
cational data sheet on 
f^v« ^pila with diverse 
charmcterics, will 
geMrate for each 
pupil a list of ap*- 
proprlate instruc- 
tional procedures and 
mtarials* 



Figure I - cont'd 



Long -Range Goals 
(Examples) 



Teacher Behaviors 
(Examples) 



Preservice Tasks 
(Examples) 



5. Teachers who under- 
stand and respect a 
child *8 cultural 
heritage « 



The teacher is able to 
specify the basic com- 
ponents of culture and 
describe the relation- 
ship of these cultural 
features to the learning 
process. 



After hearing a series 
of speakers and parti- 
cipating in group dis- 
cussions regarding a 
particular cultural 
minority, the teacher 
candidate will (1) list 
educational manifesta- 
tions of cultural vari- 
ables that are shared 
by the minority culture 
and the dominant cul- 
ture; (2) list educa- 
tional manifestations 
of cultural variables 
that contrast the cul- 
tures; (3) explain how 
cultural differences 
•ffect the learning 
variables of motivation 
and cognitive styles, 
as well as the selec- 
tion of activities for 
instruction. 



b. The teacher is able to 
identify the effects of 
social, economic, and 
ethnic status on a 
child's total develop- 
ment. 



After reading from a 
selected bibliography 
on the disadvantaged 
child, the teacher 
candidate will (1) cite 
major findings of re- 
search Within the last 
ten year 8 that relate 
to the effects of 
social class on 
physical, mental, atti- 
tudinal, and social- 
emotional development 
of the child; and/or 
(2) write a position 
paper related to the 
impact of the public 
school --past, present, 
and future* -on the 
total development of 
the disadvantaged 
child. 
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c. Th« tMchcr Is abl« to Iden- 
tify axpccUaetM of tb« 
_iMllML.CIlUlMiJlM«..^Mft. 



c. Aft«r a ••rial of cUm 



variables ci motivation 
and cognitive styles, 
as well as the selec* 
tion of activities for 
instruction. 



The teacher is able to 
identify the effects of 
social, economic , and 
ethnic status on a 
child's total develop- 
ment. 



b. After reading from a 
selected biblicpraphy 
on the disadvantaged 
child, the teacner 
candidate will (1) cite 
major findings of re- 
search within the last 
ten years that relate 
to the effects of 
social class on 
physical, mental, atti- 
tudinal, and social- 
emotional development 
of the child; and/or 
(2) write a position 
paper related to the 
impact of the public 
school — past, present, 
and future--on the 
total development of 
the disadvantaged 
child. 



The teacher is able to iden* 
tify expectarcies of the 
dominant culture that shape 
a child's learning experi- 
ences. 



c. After a series of class 
sessions involving lec- 
ture, discussion, and 
guided analysis of stu- 
dent behavior sequences 
on cultural pressures 
and coping styles of 
children, the teacher 
candidate, when given 
a videotaped ins true* 
tional sequence in- 
volving a child of a 
particular subculture, 
can list adapt ' re be*- 
haviors reflective of 
pressures and expec- 
tancies of the dominant 
culture. 



The teacher is able to 
design an instructional 
environnent in vhlch 
activities and materials 
related to the native 
culture of children have 
been incorporated. 



d. After the completion 
o£ an Individually 
selected and conducted 
concentrated study of 
a cultural group, the 
teacher candidate will 
produce a resource unit 
containing specific na- 
teriala and activities 
usable througlhout an 
academic year for the 
purpose of developing 
pupils^ understanding 
of and respect for the 
chosen minority cul- 
ture. 



figure 1 - cont'd 



Long-Range Goals Teacher Behaviors Preservice Tasks 

(Examples) (Examples) (Kxamples) 



6« Teachers who stimu* 
late pupils to take 
an active part in 
the learning environ- 
ment 



a. The teacher is able to de- 
fine discovery learning or 
inquiry and provide a 
rationale for its incor-- 
poration into the educa- 
tion process. 



a. After locating and read- 
ing selected articles 
on the discovery method, 
the teacher candidate 
will mrite (1) a defin- 
ition for this concept; 
(2) a rationale for in- 
corporating this concept 
into his teaching. 



b. The teacher provides foci 
in the school environment 
which cause the pupil to 
question and explore. 



b. After participating in 
f^Uided discussion and 
analysis of several 
instructional activities, 
the teacher candidate 
will (1) select from a 
list of possible class- 
room activities those 
that are likely to 
cause the pupil to 
question or explore, 
(2) provide a justifi- 
cation for each. 



c. The teacher responds to 
student ideas in an 
accepting manner. 



c. After role playing a 
repress ive teacher* 
student interaction, 
the teacher candidates 
and the professor will 
analyze it, dircuss its 
imp 1 tea t ions , genera te 
possible alternative 
responses, and replay 
the Interaction to 
exemplify a more open 
teacher-student inter- 
action. 



d. The teacher asks stu- 
dents questions that 
demand a variety of 
mental operations. 




After finishing an in- 
structional module based 
on the cognitive and 
affective taxonomies of 
educational objectives, 
the teacher candidate, 
when given a series of 
possible student re- 
sponses^ will (1) Identify 
those chat represent the 
lowest levels and those 
that indicate higher 
levels of mental func- 
tioning, (2) construct 
teacher questions likely 
to evaluate e«ch re- 



Thm V4 Utrs vlsh to Mphaslu m%Bln that tht- •tratrgy of dclln^atlnK 
specific bohavlors doscrlptors of s«n#r«l gMU exists to fsclUtsts, 
Mt constrain, ths Iwplswtntst Ion of sn sducstlcmsl philosophy* The 
oblltsti<Hi for continual revision and further definition of Instruct lonal 
strstegiss roMins In force; Instructional Innovation la preserved. 
Purtheniore, the prograsslon froa s phltoaophy of education lonfrange 
goals otsrationally defined teacher behavlora *t preservlce teacher 

education taaka nakas evaluation of a sore systsaatlc and objective nature 
feasible end takes Into sccount the Increasing denand for accountability 
in sdti^atlon. 



